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Ta trzecia kultura

Margaret Mead,wyrdznia kultury

postfiguratywne — w ktorych dzieci

uczg sie glownie od swoich rodzicow,
kultury kofiguratywne — w ktorych
zarowno dzieci, jak 1 dorosh uczg sie od
swoich rowiesnikdw oraz kultury
prefiguratywne — w ktorych dorosli

uczg sie rowniez od swoich dzieci.
Czynnikiem wyrdZniajgcym jest
kofiguracia, rozumiana jako
przyjmowanie przez nowych czlonkdw
spofeczenstwa wzorcow od innych.

W duZym uproszczeniu mozna, jak
sgdze, do pierwszeqgo typu kultury
zaliczy¢ kultury tradycyjne az do czasu gwaltownego rozwoju
komunikac]i | techniki, do drugiego — kultury w okresie przejsciowym,
poddane gwalttownym zmianom, a do trzeciego — te wspolczesne
kultury w ktdrych zmiana jest elementem stabym; zmiana
powodowana osiggnieciami technicznymi o tak szerokich
oddziabywaniach spotecznych jak telewizia czy Intermmet.
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DevEroping & ENHANCING

THINKING Skis

Last night
Tatiana, age four, was
telling us [her parents] her plan for
the evening as we were eating dinner. She
told us she planned to watch her new video,

play her memory game with her mom, give her
baby doll a bath, and have me read her some

books. When | asked her when she was going
to brush her teeth and go to bed, she told me

that wasn’t part of her plan!

Today after choice time, three-year-old Eric
told me [his teacher] he had watched Goober,
the hamster. He reported that at first Goober
was asleep, then he woke up and started
drinking his water and eating his food. | said

Goober must have been hungry. Eric agreed,
then added that Goober wanted to get out of

his cage “cause he kept looking at the roof and
standing up.” Eric further observed, “l think
he’s lonely. You need to get another hamster to
keep him company.”

How Planning and
Reflection Develon
Young Children’s
Thinking Skills

Pl anowani e | refl ek
Ann S. Epstein

oung children ages three to six are capable of making

ou Ul decisions abou €lr behavior an €€én obser-
vations abou eir environment (as the vignettes at le
show). Like Tatiana and Eric, they have insight into their
desires, form mental images of the past and future, and attempt to
explain their behavior and that of others.

Although today’s early childhood educators often focus on enhanc-

expectations, we must also remain committed to promoting broader

TNKI fnties. Y a 1 a W1 T h
To make decisions, regulate their own behavior, meet complex
challenges, and take responsibility for their actions.

Fager to Learn: Educating Our Preschoolers, the noted National
Research Council report (2000), reminds us that “key concepts
involved in each domain of preschool learning must go hand in hand
with information and skill acquisition” (p. 8). It cites research show-
ing that metacognition—higher-level thinking and problem-solving
skills—develops when children are encouraged to reflect, predict,
question, and hypothesize. How can adults help children exercise
these capabilities?

There is empirical and practical evidence that we can promote the
development of thinking and reasoning in young children in the early
years by providing two curriculum components—planning and
reflection. Both are thoughtful activities that encourage children to
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